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１．IE and Free Writing
　The Intensive English program at Tottori University 
of Environmental Studies is currently a three-semester 
program designed to improve the English ability of 
first- and second-year students. It is comprised of 
Reading and Writing, Grammar and Translation, and 
Speaking and Listening. This improvement is expected 
to appear in improved Eiken scores. 
　One of the essential components of the current 

program is the use of free writing, a ten-minute activity 
in which students are asked to quickly write all their 
thoughts on an assigned topic without attention to 
grammatical or orthographic accuracy and without the 
aid of dictionaries. It is expected that at a certain level 
of overall English competence, students will come to 
produce writing that is both fluent and grammatically 
accurate without conscious attention to grammar; that 
is, that rules of expression will become internalized 
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要旨：この研究は本学の英語強化プログラム内で行われている、時間制限を設けた自由作文において、学
生が表現する文法精度の進捗度を調査したものである。この自由作文の訓練の主な目的は、学生が自らを
素早くスムーズに表現することであるが、そこから彼らの文法精度の概観を見ることもできる。一学期の
プログラムの間では、これらの作文課題における精度は予測したほどには進歩しなかった。進捗度比較に
は、学期前後に行われる英検スコアを用い、統計上（p=0.00005）、総合的な進歩が見られたが、文法セク
ションでは見られなかった。一貫性のある文法精度を習得し、自然に使えるようになるには、他の能力よ
りも時間がかかることが自由作文と英検スコアに反映されていると思われる。
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Abstract： In this study the authors examine progress in grammatical accuracy expressed in timed free 
compositions (“free writing”) over the course of the Intensive English program at Tottori University of 
Environmental Studies. The primary purpose of these writing exercises is to increase students’ ability to express 
themselves quickly and smoothly, but they also provide a snapshot of students’ grammatical accuracy. Gains in 
accuracy evinced by these writing assignments were lower than expected during the course of the program. Pre- 
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not in a consistent pattern. As noted above, it is 
possible that specific topics induced students to draw 
on their native language to a greater degree than 
others. The lower groups appear to have had more 
difficulty using English to express concepts relating to 
school ,  fashion and entertainment ,  whi le the 
intermediate group demonstrated a remarkably high 
rate of L1 subst itut ion whi le a lso producing 
significantly less text （see Figure 1）. These results 
were counterintuitive. 

５–３　It was expected that instructors adhered to 
and enforced the guidelines for free writing as 
prescribed in the curriculum, including keeping 
sessions to ten minutes, determining that students did 
not use dictionaries, etc., and indeed, adherence to 
these strictures must be as strict as possible to yield 
the most accurate results. Rigid control of when and 
how many times free writing was done, however, 
would preclude the flexibility necessary to adjust 
syllabi to meet particular class needs, and so there is 
some variation in sample size among different groups. 
In addition, among the three markers of accuracy we 
have chosen to evaluate, there may be differences 
among individual instructors in terms of the degree to 
which they reinforced these aspects of writing, 
particularly in the case of coordinating conjunctions. 
Ferris （2002） explores the lack of consistency in error 
correction made by different instructors at different 
times and concludes that problems with the specific 
process of correction undercut student progress in 
accuracy. Citing a previous study of a large number of 
student texts in which errors were marked by 
teachers, Ferris finds a significant lack of accuracy in 
the teachers themselves as well as a small but 
significant proportion of unnecessary correction, which 
may interfere with more necessary correction. Indeed, 
the authors here find varying degrees of emphasis on 
the specific markers of accuracy selected for this 
analysis.

６．Test Scores Analysis and Interpretation 
　From the outset there were concerns over the 
presence of any statistically verifiable correlation 
between progress evinced by free writing and increase 

in standardized test scores. Saegusa （1985） found that 
the number of hours of study required to gain one point 
on the TOEIC, for example, increased as students’ scores 
increased; with a TOEIC score of 250, for example, only 
an hour of additional study was needed to gain one 
point, whereas a starting score of 850 required an 
additional four hours of study. It may be estimated that 
by the time of entry into the TUES IE program, 
students have undergone six years of public schooling 
with between three and four classes per week. However, 
when students took the Eiken pre-test （英語能力判定テ
スト B）, it was found that students in this study had 
lower scores than would be expected after six years of 
study. Although MEXT has set a goal of Eiken Level 3 
by the end of middle school, approximately two-thirds of 
students in this class had scores below this at the time 
of admission to university. The authors found this 
somewhat surprising. 
　The authors were also disappointed to find that 
there were not larger changes in students’ ability to 
use grammar accurately and produce fluent English 
（as measured by volume） after three semesters of 
study in the IE program. 
　The IE program began in 2001 as a three-times-a-
week program for first and second year students. In 
2005, the second year became an elective class for 
some departments. In 2010 the second year classes 
were further reduced to twice a week. In academic 
year 2012, the program was cut from four semesters 
to three; that is, second year students only study 
English in first semester. The authors believed that a 
comparison of data from students taking the four-
semester program might show a greater improvement 
in accuracy and fluency than that found in the three-
semester group. To explore this, Eiken pre- and post-
test scores for the last group of students to take the 
four-semester program and the scores for the first 
students to complete the three-semester program were 
analyzed. 
　In the four-semester program, students received 240 
hours of instruction, compared to a maximum of 180 in 
the three semesters; three koma per week for the first 
and second semesters, and two koma per week for the 
third semester. The authors postulated that one cause 
for the lower-than-expected improvement was simply 
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was particularly slow to develop. The authors of the 
present study postulate that internalization of 
grammatical rules （automaticity） is one of the last 
components of competence to develop; for this reason 
the authors expect that a greater length of time than 
the three semesters under study may be required to 
evince substantial gains in this area. The second 
objective in this study, “to evaluate the utility of this 
type of statistical analysis,” requires more data, i.e., a 
larger sample size, measured over a longer time. 

７．Conclusion 
　Statistical analysis of certain markers of accuracy in 
student free writing indicated no great improvement 
in student English accuracyover the course of three 
semesters, but the apparent absence of measurable 
progress was disproved by the results of standardized 
test scores. Although Eiken scores demonstrated 
significantgains at the end of the three-semester 
program, similar gains were not found in fluency or 
grammatical accuracy expressed in student free 
writing. In consideration of the incongruence of the 
two different sets of data, the authors tentatively 
postulate that four semesters of study may lead to an 
increase in grammatical accuracy as expressed in free 
composition independent of that shown by the 
standardized tests. In addition, with reference to this 
incongruence in results between Eiken and the free 
writing analysis, as noted above, the method of 
analysis of grammatical accuracy in free writing seems 
to require additional refinement before the authors will 
be satisfied. One goal of English education in Japan is 
to foster human resources capable of functioning in 
English; in other words, capable of using English in a 
practical way. Although the significant Eiken test 
score gains are laudable, and in particular the rather 
dramatic improvement in both groups’ reading 
comprehension shows that students are indeed making 
progress, the lack of improvement in production of 
English means that students have not yet reached the 
point of being able to use English. The authors believe 
that because of the greater amount of time required 
for grammar to become internalized and automatic, 
four semesters of study would be beneficial in making 
the transition from “test English” to the ability to 

write, and by extension, speak English.
　Both types of analyses—that of changes in markers 
of accuracy evident in free writing over time, and 
statistical changes in standardized test scores—may 
be used in conjunction to isolate specific areas of 
student progress and weakness. It is hoped that 
further research will reveal more pronounced patterns 
in these areas and assist IE teachers in developing 
strategies to further boost student progress. 
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